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NEPINHWH

EpeuvnTikd supruata Seiyvouv OTL 0 EAEYKTLKOG TOVOC PWVAG TWV YOVEWY,
ove€dpTnNTa Ao TO MEPLEXOUEVO TOU UNVUUATOG, TPOKAAEL TNV avuTtakor] Twv
epnBwv. TL oUW LoYVEL 0TO MAALOLO TNG OXOALKAG TAENG; Me TtoLa XapOKTNPLOTIKA
™G dWVRCG ekPPATETAL TO EAEYKTLKO (1) UTTOOTNPLKTIKO) UPOG TOU eKTIALSEUTLKOU; Z€
Ttolo BaBpo cuoXeTIZETAL O TOVOC TNG PWVIG TOU EKTIALSEUTLKOU LE TN
OUUTEPLDOPLKN, CUVALEOBNUATLKY KOL YVWOTLKA CUUUETOX TWV HaBnTwyv Kat TEAKA
LE TNV oLOTNTA TWV KWVATPWV TOUG 0TO oXOAeio; Ta mapandvw epwtnpata Ba
amavtnBOouv péoa amod UL CUCXETLOTIKY €pguva Omou To Udog 40 EKMALSEUTIKWY
Seutepofabuiag eknaidevong Ba aflohoynBel péow avaluong BLVTEOOKOTNUEVOU
UALKOU, avAAUONG TWV XOPOKTNPLOTIKWY TNG GwvnG Kot avapopes Labntwy Ue T
MEB0SO TG SetypatoAnPiag Tng eumelplog. H cUpETOXA KoL TA KivnTpa TWV
padntwv Ba aflodoynBolv pEoa amo epwTNUATOAOYLA auToavadopds. To
BewpnTiko mMAaiolo tng €peuvag anoteAel n Bewpia tou avtonpocsdioplopol (Ryan
& Deci, 2017), evw ta anoteAéopata Ba aflomoinBolv wote va mopEXeTal
avatpododOTnon oToUG EKMALSEUTIKOUG OXETLKA UE TO UPOC TOUG O TPAYHUATIKO
XPOVO, LETPWVTAG TA XOPAKTNPLOTIKA TNG bWV Tout. Oa elpooTe, eniong, os B£on
Va EKTTALOEVTOULIE TOUC EKTIALSEVUTLKOUC OTN XPNON TNG GWVAG TOUG yLO TNV Evioxuon
TNG CUMUETOXNG TWV HABNTWV OTNV TAEN KoL TNV KOAALEPYELO LUTOVOLLWYV KLVATPWV

nabnong.

ABSTRACT
Research findings suggest that parents’ controlling voice tone, regardless of the content of
the message, causes adolescents’ reactance. But what is true in the context of the
classroom? What are the voice characteristics of the controlling teaching style? To what
extent does teacher's voice relate to stydents behavioural, emotional and cognitive
engagement and, ultimately, to the quality of their motivation in school? The above
questions will be answered in a correlational study, where the voice tone of 40 secondary-
school teachers will be evaluated through the analysis of video footage, analysis of voice
characteristics and student reports collected through experience sampling. Students’
engagement and motivation will be assessed through self-report questionnaires. The
theoretical framework of the study is Self-determination theory (Ryan & Deci, 2017), while
the results will be used to provide in real time feedback to teachers on their style by
measuring their voice characteristics. We will also be able to train teachers in the use of
their voice to enhance student engagement in the classroom and cultivate autonomous
motivation in learning.



